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Introduction

The theme of this conferentimportant for several reasomsdigenous languages in
contemporary African society commemorateand poins directly to the vast changes
that have taken place in South Africa otrex last 25 yearsndit reminds us that Africa
is not alone2019is United Nations ¥ar of hdigenous Bnguages.

The role ofindigenous languages in many countrigsluding Canadgbrings forth a

stark awareness of human migrations, seitlets histories,and sense of belonging in, or
excluded fromplace.Indigenous languages are integral to the knowledge systems of
particular ethnelinguistic groups, situated within specific human and physical
geographiedn Canada as well as Bouth Africa there is an urgency associated tien
quest fortruth andreconciliation, forattention tQif not acceptancef, the languages and
cultures ofstill-dispossessepeoples, for peace between tteminant and ncdominant
language and culture®f society.We need to ask: ldw did we geto this point intime,

and where do we go from hére

In this papet take an historical and soelmguistic comparative perspectitetalk
aboutthe shiftingsitudion of Indigenous languages @anadawheretruth and
reconciliationis also,now, at the forefront of the Canadian minbh this, we join South
Africa. While there arsome important differencd®tweerthetwo settings, there are
alsosomeparallels First, | will remind uswhere we are on this globe atng to clarify

1 ailie.cleghorn@concordia.ca



differences in the use of terms in Canada and South Africa. Then, | will tell you 4 story

Finally, Iwillturntot he t opi c of I ndi genousghtpielgt!| e s’ I
of some hints of progss and ideas to consider for moving ahead.

Part 1: LOCATION AND CLARIFYINGSOME TERMS

2] am indebted to Dr. Carol Rowan for her help with this paper and for Juiexpitin

understanding of the issues at hand. Among the many spudta® especially oBall and

Mclvor’s 2013 chapter, Canada’s Big Chill: 1Indi
appears in Benson & Kosondanguage issues in comparative educatiRotterdam: Sense.

2



Prince
Edward

r New  Scotia
Canapa - Political Brunswick

International boundary

~= ===~ Provincialterrtorial boundary

Alberta Provincefterritory Scale

% Ottawa National capital 0 25 500 750 1000km
4 Regina @ptal L1}y

Canada- 10 provinces, 3 territories

African Continent

Indigenous language

An Indigenous language mayg defined as a language that originated in placie
brought there from somewhere elséo@al means of communicatioand spoken as a



mother tongug(the first learned languagby some of its people.

Indigenous languages are not only methods of communication, but also extensive and
complexsystems of knowledge that have developed over millennia. They are central to
the identity ofindigenous peoples, the preservation of their cultures, worldvieand a
expressionof selfdeterminatiorf.

Indigenous knowledge

Indigenous knowledge is rooted in tradition as a body of knowledge that is transmitted
or passed on within a society or social group in specified veggtematically and
explicitly (orally, visually, written practically—in the doing. That is, while indigenous
knowledges may @ may not be written down, they asgganizedpften providing
directionsrelating for instanceto gender, age, economy, environments, materials and
socializationof the young.

In the more anthropological sersiethe termanindigenousknowledge reflects the

dynamic way in which the residents of an area organize local knowledge, cultural beliefs,
and history to enhance their lives (Semali & Kincheloe 9)9%0 this,we add the

wisdom of elders, and oral and other cultural modes of keuhyd transmission to the

young (Nsamenang & Tschombe, 2011; Serpell, 2007).

Indigenous knowledgeefers to a body of knowledge associated with {targn

occupancy of a certain place..to traditional
constructshat guide, organize,andregelat a peop !l e’ Pei,ttadl® of | i vi ng
Rosenberg, 2000, p. 6; Souza Santos, 2008).

In the words of Battiste (2008, p. 499)

Il ndi genous peopleds epistemol ogy 1is deriwv
p e o pdxperiesces, perceptions, thoughts and memory including experiences

shared with others; and from the spiritual world discovered in dreams, visions,

inspirations, and signs interpreted with the guidance ofdrsar elders

Throughstories rituals and legendary archetypasd daily dialogueelationships are
preserved but alsmontainedwithin the language structuregccording to Weenie
(2008),word order and structure in Indigenous languages reflect a particular
worldview.

Indigenous Peoples

Indigenous peoples may be definedlasfirst peoples of a colonized land (Ball &
Mclvor, 2013), e.g. North America, Africa, New Zealand, Australia. Indigenous peoples

3 See note 2page 18.
“41n public discourse the word Aboriginal still tends to be um®dewhat interchangeably with
the wordindigenous.



are thought toriginate from the geographical place in questi®opposed to coming
from outsideas with the migratiotodayof many groups from one place to another
through immigration, or as refugees.

In Canada, the term Indigenous Peoples refers specifically to three types of groups:
First Nations, Métis, and Inuit.

First Nations areIlndigenous peoplesho arenot Métis or Inuit. In 2011, there
were more than 1.3 million people in Canada who identified as being of Firs
Nationsheritage There are 64 First Nationgroupsspeaking more than 50
distinct languages. First Nations people are original inhabitants of the land and
were the first to encounter sustained European contact, settlement and trade.

Meétis are people of mixed European (mostly Scottish and French) and Indigenous
ancestrySecton 35(2) of theConstitution Act, 1982 e ¢ o g Métizpeaple’s’

as Indigenoupeoples under Canadian law, yet despite several Supreme Court of
Canada decisions, Métsboriginal rights— who may possess these rights
remaincontroversialand prearious.

Recent research lifose who elf-identify asMétis confirm the common
ancestral connections to the Red River in the west of CdRadg 2019)The

Red River is designated as a Canadian Heritage River due to its cultural and
historicalv a | uthehameland o f éis geeple Newton, 2018)That is,

5The term ™ lingd i yemat@adenogatory maneédo poi nt duchas t he
the San in southe Africa, the Saami in néhern Scandinaviar a person assumed to be a native
‘“I'ndi an’ in Canada.

6 The Constitution Act introduced amendments toBhidsh North America Act, 186Te-naming

it the Constitution Act In addition to patriating the Constitution, tGenstitutionAct of
1982enacted th€anadian Charter of Rights and Freedgrgaaranteedights of the Aboriginal
peoples of Canada; provided for future constindicconferences; and set out the procedures for
amending the Constitution in the future.
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there is a distindvétis Nation with commonhistorical and cultural rootsToday,
those whdall withinthed e f i ni ti on of “ Méti s Nati onhooct
diversebackgrounds, familyelatiorships anctultural knowledges

Inuit — Inuit is the plural term in theuktitutl anguage f o+an“t he peop
Indigenous people, the majority of whom inhabit the northern regions of Canada.
Oneperson is known as Inykhree or more Inuit. The Inuit homeland is known

as Inuit Nunangat, which refers to the land, water and ice contained in the Arctic

region® (See map of Canadepeated here for reference to Inuit Nunangat

homeland).

7 Métis, like other Indigenous people may well be dispersed throughout Canada but still

have a sense of belongingtothétM s Nati on...a concrg,t with ti
rather than a particular place.

8Car ol Rowan’ s doct itleda Thinkdng with karrd twatéranal ite. was s ub



Indigenous Peoples Treaties

Indigenous treaties are constitutionally rewiagd agreements between the Government
and Indigenous peopl&s which Indigenous groupagree to share some of their interests
in their ancestral lands in return for various pawyts and promises. Treaties may be
understood by Indigenous people as sacred covenants that establish a relationship
between those for whom Canada is an ancieneleomd and those whose family roots lie
in other countries. Treaties therefore form the constitutional and moral basis of alliance
between Indigenous pples and Canada (The Canadiac¥tlopedia, 201,12017

Montreal Gazette, May 29, 2019 reaty relatioships in the Canadian context are
complex, especially in referenceltaligenous rights to setfeternination and land
possessian

In the process of settler colonialism, land is remade into property and human
relationships to land arestricted to the relationship of the owner to his property.
Epistemological, ontological, and cosmological relationships to land are interred,
indeed made premodern and backward made savagéTuck & Yang, 2012p.

5).

Imagine the consequences of a pofrl ideology that positions one group as

superor and gives away Indigenopse o p | e s’ |l ands and resourc
churches and other administrative agents to inhabit the homeland, while negating

their very existence and finally removing them frdma Canadiafandscape to

land no one wantBattiste, 2013, p. 23)

Reserves (Canada)

A Reserve is a "tract of land, the legal titleested inthe Crown that has been set apart
for the use and benefit oftmnd °. Thelndian Act first passed in 1876 was Act of
Parliamentonceriing registered Indiangheir bands, and the systemlodiian reserves
The Act is still in force, with many amendments, and defines howdvernment of
Canadanteracts with the 61&irst Natiors communitiesand their member3.he Act
coves governance, land use, healthcare, education, and orohedian reserveand is
recognized bycholars, politiciansgandcommunity leaders to be thkeylegislative

9A ‘ b a nalégal and administrative unit as referred to by Indigenous and Northern Affairs
CanadaTerminology in Canada is still shifting: e.g. the words Indian, Native, Aboriginal,
Indigenous, with Indigenous increasingly becoming the preferred term.
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device used tdispossess First Nations andiiétis peopleof their landsand limit their
movement througmequitable provision of government servicegdlanuel &
Derrickson, 2017).

Homelands (South Africa)

In contrast tdndian reserves, the Bantustans or homelan@stablished by the apartheid
government, were aredo which themajority of the back population was moved to
prevent them from living in the urban areas of South Afaled remove them from the
political system under the laws created by aparthiéie idea was to separate Blacks
from Whites, and give Blacks the resginility of running their own independen
governmentsyith inequitable provision of government resourceshile denying them
protectionand any remaining rights thepuld have in South Africa.

Urban Canada

The urban landscape of cities in Canadzhsnging. As one walks along a street in
downtown Montreal, Toronto, Winnipeg, Edmonton or Vancouver, it is evident that First
Nations Métis and Inuitpeople are no longer invisible, living only on reserves or in the
far North. One can nowvidentify neighborhoods where Indigenopgople residelThe
number of Inuit living in thecities is increasing, with just over 27% of the Inuit
population (17,695) now residing outside the traditional territories of Inuit Nunangat
(Inuit Tapiriit Kanatami, 2018)n Montreal, manyInuit come to the city for health
reasong? Since \ery little is knownabout the health of Inuit in urban Canada
communitybased study of southern Quebec Inuit health and wellb&amuikkat
Siginirmiut waslaunched June 1, 2018he aim of the projeas the reduction of
problems in urban living: limited access to health services, petty crime, prejudice,
mistreament by police and inappropriate housihg

Urban South Africa

In South Africg the termtownship refersto thelessdevelopedacially
segregatedrbanareas that, from the late 19th century until the erepafthéd, were
reserved for nofwvhites, namelAsians, Blacks an@oloureds Townships were usually
built on the periphery of towns and citiddore recently the terrhigh-density suburb
seems to be preferréd the term township due to thésence of legdtacial) boundaries.
The urban landscape of South Africahaschangingoo: public schools are integrated
andin 2016 people of all racegere observed to Ehopping in grocery stes and dining
in restaurants in a town in the Western CHpe.

Part2: ASTORY WITH A COMPLEX HISTORY

10 An estimated 12 % of homeless people in Montreal are Indigenous, though they represent less
than 2% of the population (Montreal Gazette, May 25, 2019).

11 Dr. ChrigopherFletcher, a medical anthropologist at theiversity of Laval in Quebecity, is
directing thisFederallyfundedstudy.

12 Schools were still segregated informally due to the racial uniformity of former homelands
townships, now highiensity neighborhoods


https://en.wikipedia.org/wiki/South_Africa
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From the early 1800s wuntil the establishment
Commission in 2008 there are several stories to tell, all pointing to the ambivalence if not

the power of Canada’s federal, pvweseofitsnci al an
Indigenous peoples. The saddest story of all concerns the lives of Indigenous children.

Residential Schools

Betweenl831 and1996, residential schools fdndigenouschildren operated in Canada
through arrangements between @avernment of Canada and the Roman Catholic,
Anglican, Methodist, United and Presbyterian churches. This partnership ended in 1996,
with the Government of Canada taking over the management of residential schools and
beginnng to transfer control of educati and social services to Indigenous communities
The last federallyun residential school, Gordon Indian Residential School in Punnichy,
Saskatchewan, closed in 19@Hhe common objective defined this period — the total
assimilation of Indigenous children.

In 2012 The Truth and Reconciliation Commission (TRC) of Canada publi$tesd
came for the children: Canada, Aboriginal Peoples, and Residential Sciddis 124
page report begins with a geaon the title page by the thEBablic Works Minister of
Canada, written i1883:

In order to educate the children properly we must separate them from their
families. Some people may say that this is hard g fvant to civilizaghem we
must do that.

A quote from Duncan Campbell Scaottsponsible for residential schools in daely
1900s establishes the geaidal intent of theschools.Scottdid not believe education was
enough to assimilate the children.

I want to get rid of the Icontinueaunti pr obl e m.
there is not a single Indian in Canada that has not been absorbed into the body

politic and there is no Indian question, and no Indian Department, that is the

whole object of this BilNational Archives of Canagla

Still, in 1963, the Minister of Indian Affairs of Canadat that timewrote:

The prime condition in the progress of the Indian people must be the development
of themselves of a desire for the goalich we thinkthey should want.

In 1969 under Prime MinisterP.E.Trudeau, thélinister of Indian Affairsproposed
abolition of the Indian Act (first passed in 1876): rejection of land claims and the
assimilation of Indigenous peoples into the Canadian population with the status of
other ethnic minorities (new Canadians, immigrants), rather than as distinct
peoples.

13 The authors of the report were: JostMurray Sinclair, Chief of the TRC, Chief Wilton
Littlechild (commissioner) and Marie Wilson (commissioner). Justice Sinclair was a member of
the Ojibway nation and first abiginal judge of the Manitoba Supremet.
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By 1972 there had been several pesses fronthe Assembly of First Nations including a
policy paperndian Control of Indian Educatiowhich asserted the inherent treaty rights,
local control ofeducation and the importance that Indigenous language, cultures and
histories be taught in schools (Daidee, 2005)

In 2007 Article 14 of the UN Declaration of the Rights of Indigenous Peoples was
endorsed by 143 countries argjected by four,including Canada (which signed in
2010)%

Article 14 statedhatfi | n d i g e n ohawe the reglt o lestablish and control their
educational systems and institutions providing education in their own languages, in a
manner appropriate to their culturahethods of teaching and learning

ThisDeclaratorpr omot es I ndigenous peoples’” full and
matters that concern theas well as their right to remain distinct and to pursue their own
visions of economic and socid¢velopment.

Canada’s Truth and Reconciliation Commission (TRC)

The TRC was established 2008 by the Indian Residential Schools Settlement
Agreement. The agreement was reached in response to numerousttastawsuits
that former students of residaltschools had brought against the federal government
and the churches that operatbdse schoolfr well over 100 years.

The TRC was mandated to inform all Canadians abowgdternmentesidential
boardingschools. Thé&keport of the Truth and Recdhation Commission of Canada
(They Gime for the Childrenfinal versionpublished inrDecember2015is a
detailedaccount of what happened to indigenous children wée@physically and
sexually abusedyhere an estimate®|200 children died frortuberculosis, malnutrition
and other diseases resulting from poor living conditféiiisis accompanied by 94 Calls
to Action (Truth and Reconciliation Commission of Canada, 2015).

As noted residential schools were established for the purpoassmilating children of

First Nations, Metis and Inuit ancestry into the Canadian white and mostly Christian

majority with the ultimate aim of wiping out Indigenous peoples. The prevailing attitudes

of those in power at t hicrediblynaistiaeshared, by t oday
ignorant!® For example, @me parents were imprisoned fefusing to send their children

to thoseschoos.’

14 A complicating factolies in the independence eaohthe tenprovinces has over its own
government andducation system. The territories, however, do not enjoy such independence from
Federal control.

15In May 2019 the Canadian Centre for Human Rights in Winnipeg used the term geiocid

ref er t past@cdonsaaivardsdndigenous people.

180n 21 June 2017, Prime Minister Justin Trudeau announced pleinartgethe

nameof National Aboriginal Dayto National Indigenou®eopledDay, reflecting anationaland
international preference for the tetndigenousrather tharAboriginal.

17 Another dark era wasé pass system, begun in the lat& déntury and in effect for 6fears

on reserves acroggestern Canada. RAirst Nationsperson who wanted to leave tt@nmunity,
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Until the findings of the Truth and Reconciliation Commission were published and made
broadly availabléhrough the mediahe majority of Canadians knew nothing of this

history. It has only recently become a regular topic in the media and press, but ignorance
is stil rampant. less than five years ago, not a single stuoleahe undergraduate course
had hard ofresidential schools dhe Commission for Truth and Reconciliation. The
majority of these 50 students were new Canadians or sgsoretation Canadians of
European, East European, Asian, South American and Caribbean immigrant families. To
be fair, his was not their history, however itis of note thatthspect of Canada’ s
had not found its way into their social studies or history books at school. While the
reporting of history everywhere not only tends to lag but to be selective inlthg, teke

need to ask, Why®To what extent are curregbvernments, those in positions of power

and membey of the dominant majoritgomplicit indenying and thuperpetuating the
damage done?

For over a cetury, generations of Indigenoakildren were sparated from their parents

and raised in overcrowded, underfunded, and often, unhealthy residential schools across
Canada. They were commonly denied the right to speak their language and told their
cultural beliefs were sinful. Some students did not seie parents for years. Othershe
victims of scandalously high death ratesever made it back home. Even by the

standards of the day, discipline often was excessive. Lack of supervision left students
prey to sexual predators. To put it simply: the neddens of thousands of Indigenous
children were routinely neglected. Far too many children were abused far too often. But
this story is about more than neglect and abuse. Those painful stories rightfully have
cafured national headlines.h&re ismore to tell.

This is a story aboudinguistic and cultural genocide. Residential schools disrupted
families and communities. They prevented elders from teaching childreiwvéaduned
cultural and spiritual traditions and practices.

These were not side effects of a watentioned system: the purpose of the residential
school system was to separate children from the influences of their parents and their
community, so as to destroy their culture. The impact was devastating. Cositksss
emerged from the schools as lost souls, their lives soon to be cut short by drugs, alcohol,
and violenceThe last of the federally supported schools, of which there were at least

150, closed in 1996.

Residential schools severed languages acros®gerations, while the Reserve system and

other colonial policies divided communities from others with shared languages and

traditions. Theftermath includes on-going, widespread language loss and injury to

culture, personal identity and communityhea®@f. Canada’ s approxi mat el
Indigenous people, just 15 per cent speak their heritage languages afherlegacy of

the residential schools can be seen in statistics today: 50% of the children taken into

for any reason, had to have a pass approvededgseserve's Indian agent that they would carry
with them, stipulating the leave's purpose and duration.

18 This was the question underlying the Masters thesis of Linda Hzreid, an Elder in the
Kanestake Mohawk community near Montreal and a senior policy analyst at Concordia
University. She graduated in 2005.

11



care are Indigenous, yet Indigenous people represent about 5% of the total

population of Canada.

Thisstoryi s al so a tr i butresilience: aldeteninpateommomtjusttop e o p | e s’
endure, buto flourish. The residential schools were intended to bringtathewend of

Indigenous people alistinct groug within Canadian societyl hat effort failed.

See Insurgence/resurgence Winnipeg Art Gallery 2017
https://www.wag.ca/art/exhibitions/upcoming-
exhibitions/display,exhibition/206/insurgence-resurgence

Royal Commission on Aboriginal Peoples - 1991

While the TRC brought the situati of the residential schools to ligtiiere had long
beenothee f f orts to encroach on the identity, | i
Peoples.

In 1991 Canada created the Royal Commission on Aboriginal Peoples (RCAP). Its
mandate waso investigate and propose solutions to the challenges affecting the
relationship between Indigenopsoples (First Nations, Métikuit), the Canadian
government and Canadian society as a whole.

In 1996 the RCAP published a comprehensive plattivess systemic inequities
between thé&irst Peoples and the Crowhhe RCAP was an immediate result of an
uprising in 1990 between an Indigenous community and the federal police at Oka, a

First Nations (Kanien'keha:ka/Mohawk) Reserve just outside of Montreal. The

dispute was about encrdament on the landsf the reservancluding a sacred burial
ground,for the development of a golf course and condominiums. There was bloodshed
and one police officer was killed. In the end, the development projectsaancelled.

The Oka crisis was not the first development project to encroach on Reserye lands
protected by treaties as referred to ab@uging the construction of th&t. Lawrence
Seaway in 1958 severallndigenousvillagesthat spanned the Canadian/US bordere
flooded and affected by power dams causing pollution and loss of access to traditional
fishing grounds. A final settlement was reacb@dgears later_in 2018 when the
Akwesasne Mohawk council agreed to a 45 millilmliar compensatiofrom the federal
governmentor damages caused by the project.

The James Bay and Northern Quebec Agreement of 1975 is referenced as a modern
dayaboriginal lands claims settlemet 1971 theJames Bay Development
Corporationwas createthy the Quebec governmetat pursue thelevelopmat of

mining, forestry angbotentialhydroelectriaesourcesstarting with theJames Bay
Hydroelectric ProjectThis massive undertakimvghich invaded Indigenous (First Nations
and Inuit)territory and landsyas opposed by most of northé&uebec'€reeandInuit.
Their association won an injunction in tQeiebec Superior Coubtocking hydroelectric
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development until th€ree Nation and Inuit community representatiygeyindal and

federal governmentsad negotiated an agreemgimancial and other, which included
surrender of title to the land. The Inuit part alone includes about 1/3 of the total land mass
of the Province of Quebec.

Tensions between FirbtationsPeoples and Provincial/Territorial and Federal
Governmerd continue talay, 2019, tdoment throughout the country. @urrentpolitical
hot spot concerns the developmentbi pipeline in the westf Canada®

There is hope

On June 112008, formerPrime Minister Stephen Harper issued an apology to residential
school students on behalf of all Canadians. His statement recognized that the primary
purpose of the schools had been to remove children from their homes and families in
order to assimilate &m into the dominant culture. Such a policy, he said, was wrong, and
had no place in this countrxs mentioned earlierhe Truth and Reconciliation
Commission(TRC) was formedn 2008

In 2015 the TRC issued its Call to Action. The 94 points of the Call to Action are

divided into two parts: Legacy and Reconciliation. Legacy includes 42 points on child
welfare, education, language and culture, health and justice. The 52 points under
Reconciliation include, rights, settlementsctd#ims, equity in the legal system,

professional development for public servants, church apologies, youth programs, missing
children and burial information, commemoratiandinformation for newcomers to
CanadaSoon, the citizenship pledge by new Canadians will include respect for the

treaty and other rights of Indigenous peoples (Montreal Gazette, May 29, 2019)

Kanehsata:ke is aMohawksettlement about 30 miles west of Montreal (the site of the
1990 Oka crisis mentioned above). As of 2014, the total registered population was 2400,
with about 1350 persorising on the territory. Both the pete of thisreserve and those

of theKahnawa:ke reseryécated across from Montre&avecontrolof their hunting

and fishing ridgpts. There is a bilingual Mohawk/English/ French language immersion
school whose intention is tevive the language. With their children learning it, parents
and other family members are taking language classes, too.

19The argument in developmediti s put etshei sgotohdatof t he majority
out. This position denies the distinct status of Indigenous peoples, as if they are simply a
minority within the larger population, like immigrants and refugees.
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Statistics can look grim, but a richer, more nuanced story is hidden within the numbers,

says Onowa Mclvor, associate professor of Indigenous education at the University of

Victoria and an expert in language revitalization. She was an adult learner of

nehyawiwin (Swampy Cree), the language of her maternal graenfsan northern

ManitobaShe says, “In my |ifetime, |l " m seeing nce
| anguage speakers because their parents took

The most recent Statistics Canada census dat
landscape, the places where 60 languages belonging to 12 overarching faniligs

10 First Nations and Métis- are being usedow. Most of these have been spokand

have been evolving, for thousands ofyeat$ ar | onger t han Canada’ s
languages, English and French.

Also ona positive note,aAb or i gi nal Chi | dr echildrsninSnulti-vey r eve
generational homes are speaking indigenous languages at a more fluent level than

previously thought? (Statistics Canada, 2017). Andllgonguin scholar Norris (2018)
statesthat* A ri ch diversity of First Nati on, I
Canadatoday, represemty a vari ety of distinctive his
22).

nui
tor

What is the influence today of the TRC?

Increasinglyin Canadahere are examples of institutional and community commitments
to Indigenous languages addition to the now longerm Mohawk immersion school
mentionedabove sveral universities across Canada are indigenizing curricula and
making efforts to deolonize attitudesand foster Indigenous perspectiasong faculty,
students and hiring personrféVeenie, 2008)

1 On June 6, 2019, 26 Indigenous students graduated from Concordia University.

1 McGill University, in partnershipvith First Nations and Inuigroups offers a

teacher education certificate program.
1 On Thursday May 162019 William Lyndsaywho is a membeof theCree

20 1nuit especially, are reported to have éunal preference for living in multigenerational
homes, yet homes provided by the government in the north are small, allowing for small nuclear
families, resulting in overcrowding. This cultural fact has implications for future housing policy.
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nation,talkedat Concordia Universitgf UBC and Simon Fraser and Manitoba
Universities development omandatory undergraduate cowgskat inform
students about their own, up to now, rather silent higfory.
1 The University of Winnipeg has a huge archive available for researchers and
planners to inform themselvabout hdigenous education, language and cultural
issues.
1 In 2015 the Deans of Educai in Canada publishexdbook ofprinciples of
Indigenous education and in 2016 Resources Canada published information about
the role ofuniversitiesn reconciliation.
1 The University of Victoria is home to nationally renowned undergraduate and
graduate programs based on Indigenous language revitalization
T Individual researchnitiatives have been omgoing for some tim&: CarolRowan
partners with Eldersninuitc hi | dren’ s devel opment and ea
North, andOnowaMclvor points to numerous examples of success across the
country: onreserve and urbagentre adult language societies, gradeool
I mmer sion and bilingual »Pprogramming, and
1 Direction for educators to become aware of the systemic chalieor
overcoming Eurecentrism, racism, and intolerance, comes fidarie Battiste?®

Part 3: INDIGENOUS PEOPLE’S LANGUAGE AND CULTURAL RIGHTS
Indigenous Languages at Risk

Ninetys i x p f the world’' s approxi mate
’ I

0
cent of worl d’ s popul ation. Al though

n

[

er I
t he n
gl obal popul ation, they speak mor et han 4,0
Conservative estimates suggest that more th
extinct by 2100. Other calculations predict
may become extinct or seriously endangered by the emisafdntury. The majority of

languages that are under threat are Indigenous languages.

WhenlIndigenous languages are under threat, so too are Indigenous peoples and

their knowledges. The threat is the direct consequence of colonial pracfi¢esugh
pdlicies of assimilation, dispossession of lands, discriminatory laws and actions,
Indigenous languages in all regions face the threat of extinction. This is further
exacerbated by globalization and the rise of a small number of culturally dominant
languagesEnglish, French, Spanish, PortugueSkineselncreasingly, Indigenous
languages are no longer transmitted by parents to their children, rather an increasing

21 William Lyndsay holds a senior position as advisor to the President of Concordia in light of

this university’ s commitment to respond to the (
22 Carol Rowan lived ifNunavikin Northern Quebeand the Northwest Territoridsr many

years where she raised her three Inuit childvéh husband Jobie Weetaluktukj@acumentary

film-maker and Inuttitut language teacher

23 Battiste (2008, p. 498) says that by incorporating cultural concepts imitr&ireducators are
“reversing the eff Altignal thdughtembedded inAboriggnaln al i ze d .
languages is what must be cultivated and nurtured” .
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number of the world’s children are being
for most (Benson & Kosonen, 2013; UN, 2002, Permanent Forum on Indigenous issues).

Turning nowto the province oQuebeé* one finds 12 original growsp that is, éderally
recognizé Indigenougeoples (First Nations and InuiBach group has its own or

several mutually intelligiblerelated languages (such as the three groups of Algonquin
peoples). These languages are portrayed in the map below. For comparison, see the map
of South Africa with its 11 official languages, some of which may also be at risk.

24 Quebec: approximately 1,542, 000 km2, population 8,164, 360 (2016)
South Africa: 1,219, 912 km2, population 54,956, 900 (2015)
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Abenaki (2 groups) Wolastoqiyik Maliseet

AnishnabeeXlgonquin (3 Mi * k Miangat (3 groups)
groups) K a n ikahatKaMohawk
Attikamek Innu/Montagnais

Cree(4 groups) Naskapi

Huron'Wendat Ojibway

Inuit

Afroasiatic
@ Nilo-Saharan
@ HNiger-Congo
® Bantu
@ Khoisan
* IndoEvuropean
Austronesian

South Africa Languages Map
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| Afrikaans | Tsonga

| English | Tswana

[NorthernSotho | Venda

| Sesotho | Xhosa

| SouthernNdebele | Zulu

| Swazi | Nonedominant
The precarious state of many of Canada’s | nd
UNESCO At | as orguagels ie Danger (20t8parts thaa threquarters of
Canada’s I ndigenous |l anguages are “definitel

The rest are classified as vul nerabl e/ unsaf
thought to have enougipeakers to be sustained indefinitely, thougmestioned
earlier,Mohawkhas received serious attention.

Canada’s I ndigenous |l anguages are at risk of
that have actively opposed or neglected them. A few pogjtivernment steps include

investments in Aboriginal Head Start (Health Canada, 2004), a culturally based early

childhood program, as well as a federal Aboriginal Languages Initiative (Government of

Canada, 2018). Overall, howevprpvincial education systesand public schools have

yet to demonstrate serious support for Indigedanguage revitalizatigrthrough

comprehensive policy initiatives and serious wefided programs (Bed\icholas,

2011).

Part 3: Language and cultural rights

The lstsection of this paperomes back to the issue of language and cultural rights since
there is still much tive doneProgress can come to a halt in the face of new pressing
concerns, climate disasters, massive human tragedies, fake and e #haiemwossur

digital bordersWhile there are glimmers of hope need to think about the way ahead.

Article 13 of the United Nations Declaration on the Rights of Indigenous Peoples (2007)
states that I ndigenous peopl eandtnaasmeétot he r i
future generations their | anguages, oral t
Further, the declaration requires that governments take effective measures to protect this
right, in political, legal and administrative proceedinggiods 14 and 16 state

I ndi genous peoples’ rights to establish thei
| anguages and to have access to an educati on
language rights are also guaranteed under the 200$ehwlis and Tribal Peoples

Convention (No. 169) of the International Labour Organization.

gh
r a

Indigenous peoples are inheritors and practitioners of unique cultures and ways
of relating to people and the environment. Their social, cultural, economic and

political characteristics are distinct from those of the dominant societies in which

they live. Despe their cultural differencesndligenous peoples froaround the

world share common problems related to the protection of their rights as distinct
peopleqILO, 2009)
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Indigenous peopldsavefor yearssought recognition of thelanguagesidentities, wag

of life and their right to traditional lands, territories and natural ressuyeéthroughout
history, their rights havbeeen violated. Indigenous gaes todayare arguably among the
most disadvantaged and vulnerable groups of people in the world. The international
community now recognizes that special measures are required to protect their rights and
maintain their distinct cultures and way of liféN, 2007).

A basic Canadian value is that regardless of where children live, prograprsriusting
their optimal development should be accessible, availabldiradstically and

culturally appropriate to them (Canadian Centre for Jus2id@1).Yet, despite being

party to innumerable universal declarations and paayuments ensiming the rights of
Indigenous poples to practice and perpetutiteir cultures and languages, including
children’ s r i g heducdted in thertmothébngua (UnitedaNatidns,b e
20079 , C asnalgamedesforts toimplement these commitmerieave one

wondering Less than ondifth of Aboriginal children in Canada are learning their
ancestral languages, and thismber is dwindlingStatistics Canada, 2006). The forecast
forpreservingand evi t al i zing Canada’s I ndigenous | an
2018: All are atrisk of extinction within this century because of government policies
that haveactively opposed or neglectdtetm by failing to adopt what Benson and
Kosonen(2013)refer to as anultilingual habitus, or frame of mind.

Ball and Mclvor (n Benson & Mclvor, 2013)lescribenow Canada has arrived at the
current state of Indigenolsnguage devastation and how schooling has been used to
pursue a national polidyat recognizes only two colonial languagdsnglish and
French-to thedetriment of Indigenous language mainteseand of Indigenous

c hi | dr e success.danbpuage-education policies and a host of other threats
undermindndigenous languages. Immediate threats include the (unofficial) promotion of
mono-lingualism through a lack of officiabupport for anultilingual society andhe
global expansion of English. Another set of risk factors is the plethathef competing
and urgent concerns facing Indigenous communities dpasioand present effsobf
colonization poverty, addictions, mentahdphysical health issues, protracted treaty
negotiations, (re)building setfovernanceand conflicts between Indigenous
communities and various levels gdvernment ovethe rights concept of inter-
culturalism to empower peoplé address the power diffeteal between dominardnd
nondominant languageand culture®.

Parents have a right to intergenerational transmission of their values and landnages.
the words of Weenie (2008)e decolonize ourselves when we speak our language?.

As alreadymentioned, e word order and structurelimdigenoudanguageseflect a
particular worldviewlLanguage, culture, customs and traditions have to be lived,
acquired and taughtlif ¢hildren are not surrounded by at least some adults and elders
from their avn group who (are allowed to) teach them their own languages, stories,

sDespite former Prime Minist eTheQovemnchentzotl’ s 1971 Mu
Canada would recognize and respect its diversity in languages, customs, religions. In 1982,

multiculturalian was recognizely section 27 of the Canadian Charter of Rights and Freedoms

®This thought is reminiscent of Wa’Thiongo’'s boo
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https://en.wikipedia.org/wiki/Section_27_of_the_Canadian_Charter_of_Rights_and_Freedoms

customs, traditions, not only at home and in the community but also in the school, these
wi || not be | ear nekdngas&®dnbac, 20gA10)] v”* ( Skut nabb

Turningbackto southernAfrica for a moment, o 1-2 June 2005, over 130 education and
language experts from around southern Africa met in Gaborone, Botswana to discuss
both practical and theoretical aspeuftshe development of marginadid languages. T
Regional Motler Tongue Conference represented a turning point in the discussion on
minority educationushering the movement for mother tongue education into a new phase
of priority and collaboratiofi.

Only two months after the meeting in Gaborone, another groupgifig@e and

education experts met in WindhgeéNamibia from 35 August 2005The Regional
Conference on Bilingual Education and the Use of Local Languages in the African
Education SystemJhere was unanimous agreement at the conference tretdhemic

ard social benets of mother tongue education far outweigh the costs, and that African
governments should work to both increase access to mother tongue education, and to
provide it up to much higher leis than is currently the nor(hlays, 2006)The same
argumentapplies to the context of Canada.

Policy conflicts constrain ‘mother tongue’ (Indigenous language) education

Theassumed costs of mother tongue educati@re many and pervasivieaving tte

power of myths. Thegeriouslyconstraintheimplementation of global or international

languagepolicies despite solicesearchevidence of what is best fimdigenous poples

and their childrenThe* r easons’ for not i mplpgameehti ng soul
atttudesasnd pol i cy mak e.rltsswidglybdlievadthaughlnot provene r e st s

that mrents want early and full access to English; some languages need development; text
materialds n ‘ ot h e rare tod castlyyteaahgrs seed more training andatann

possibly knowsomany | anguages; whose | anguage i s goi
many to choose from?

All these constitutehallengesvhich a fewresearchers have tackled well. 8tls needed
argues Benso(2013 p. 286287), is themultilingual habituscited aboveBenson
observeghat

...educational approacheslow-income multilingual countries are pervaded by a
monolingual habitusa fundamental myth of uniformity of language and culture.
This habitus is evidenced in transitiob#lngual approaches and unrealistic
expectations for nativkke proficiency in second or foreign languages. Northern
biases have made research methodologies imperfectly suited to multilingual
settings with dominant languages other than Endlish.jhere are new terms,
approaches and research that support a multilingual habitus more appropriate to
linguistically diverse contexts of schooling and have great liberatory,
transformative potential

27The idea of ‘mother tongue’ is rightly debatabl
| anguage from the mother or ghidiemaaquiretwoar egi ver . |
more languagesimultaneouslyearly in life.
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I n addott ba pervasinwgeumedds t o6, acomomloileati ng p
guar anbea@'otni ownh at oug,htast os ubgeg edsatneed by st udi
par evrotishe$ ort hcoming chapter b(aMetde Mgise &BgCIl eg
st udeyd uocfpatoil omy conf Whasei Af Niaema bn atdeeaah own i
nati onal ared i'pedbahbély c sltdaindtehr dt h e need for
contextual s ol Wwtyi otnesa,ckhierrgs a ibe c 4 mesdalv el e Vv g |
mar gi nallindecdpenmaiums t vy.

Mat esiguer vi enmdsi gaeintohu sl ptah@art esn tssh owaerdt t heir
be educated so that they may retain their I
part in the modern andt hgel eabratlkeicdl e d cawaaatl il o nt lon
pl anners f or teéndu c acteiaosne spatloi cbye di scri mi nat ol
promoting séor &larjne? ptad ents attending a fc
l nuksguattlealt t hey wohiillddrlenk et oo hlenow as much
their grandparents and e(grRuoiwapne d 28080 9mialk &4 nhde a
finding comeansramd2®@gé&ghodn ¢f pariemt al sc
urban SouThe Ap anetat medodto wantweidt ha as cghoood
reputaantd obnggbagé 1 mastructi on tfhoary stohesitrr omhgil ly
f avotulme disdoemae ol fe,mmr nhiomge olfasgaoaabdst hat be feas
I n a ysldigthfter ent awaeWin ,moNYy aan)s ® poi nt t o p ¢
contradictions f{fnoritkleaigiu esdci osucruddes mioln atfhe one
hand teadlmers eadlec adyVieaakaeatea pleidfatgootgeny ear

the ot hérersetainldl iodfdiircg at o ctradi tisobhat pedago
seenemmwanhhe aftithoritarian apartheid era.
Pol i cy spoofi det mtn fionpws t Aoronmdraemguagearn slsue
teac8imgl ar phenbmesasn cion | Canada bet ween it:
for I ndigenous | anguage revitalization and
Engl i sh and Frenchats tihé f inaiwahlo h & la Mdewedgads n
ambi guousl| yhad hrmaa Cfafniaaiaa | cul ture

At the core of each of these examples we find power at play between a multilingual and
monolingual habitus, national policies and local practices, knowledge generated in the

south as contrasted knowledge generated in the narts Shalyefu and Cleghorn

(2018)ask, vhen willknoml e dge gener atredi g enn d thse kKSmoawwlhe d g d’
better integrated with, rather than assimilated by, the knowledge system of the North?

When will attitudes towards Indigenous languages and culberesigned with dominant

languages and cultur@san equitable mannspthatschoolingpromotes justice along

with Education for All
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Appendix A

Figure 1

Indigenous

languages No. of Mother Home

spoken in speakers tongue language

Canada
Cree 99,950 78,855 47,190
Inuktitut 35,690 32,010 25,290
Ojibwe 32,460 11,115 11,115
MOIEES 11,815 10,970 9,720
Naskapi (Innu)
Dene Suline 11,130 9,750 7,490
Oji-Cree
(Anishinini) 12,605 8,480 8,480
Mi'kmaq 8,750 7,365 3,985
Atikamekw 5,645 5,245 4,745
Algonquin 2,685 1,920 385
Mohawk 3500/ Unknown| Unknown
Atgangmuurngnic
47149

Inuit sign
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